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INTRODUCTION

The behavioral analysis of the school going population reveals that not a]] are
able to be efficient learners. Children fail to learn, due to a variety of reasons
and difficulties, such as intellectual handicap (MR), sensory handicap (visual
or hearing impairment) or social-environmental factors (psycho-social),
However, these categories do not exhaust the entire population of poor
performers. There is still a group of children who fail to learn and defies any of
the existing categories of exceptionality. These are the learning disabled
children. Learning Disability, as defined by Hammilt. al. (1981) is "a generic
term that refers to a heterogeneous group of disorders manifested by
significant difficulties in the acquisition and use of listening, speaking,
reading, writing, reasoning or mathematical abilities. These disorders are
intrinsic to the individual and presumed to be due to Central Nervous System
dysfunction”. Learning Disability, thus defined, encompasses a variety of
skills and sub-skills, the integration of which is required for effective learning.
- -Am;‘;qenﬁficaﬁon of learning disability in a child has been a problem due to
. var ous reasons. Firstly, the concept of Learning Disability being vague,
' ic tools to identify the Learning Disabled is not available. Secondly, the
C Jversy regarding the identification criteria of achievement-potential
repancy has not yet been resolved, so no specific procedure and tools are
lable for a conclusive diagnosis. However, in our country from a host of
éﬁﬁtests, few are indigenous. In the dearth of specific goal-directed
stic test, one had till now to depend upon the conventional norm-
“‘éd"’bsychologlcal tests which though not diagnostic in nature, are
, diagnosis. Hence, a need to develop a diagnostic tool for the
ation of the Learning Disabled (LD) was perceived by the researchers
t, the Diagnostic Test of Learning Disability (DTLD) was

onstructed to identify those children, who experience
.cause of learning disability. Since learning disability
aty of abilities, ten areas, each representing a basic

tool c




3 eas
ora Combinatign of any, would lead toa learning problem
The first six areas represent the processes involved in visual & auditor
perception. viz,

(1)Eye-hand Co-ordination (EHC) AR

(2) Figure Ground Perception (FG) : oL & \\:""

(3) Figure Constancy (Fc) ‘f: ’ "- |

(4) Position~in-Space (PS) ‘i\ £l 1'&

(S)S » l & g\\.b:‘lj(p

Patial Relations (SR) ®,
(6) Auditory Perception (AP)

Four areas, from s

ubtest no. 7 to 10 represent the aspects of cognitive
functioning, Viz.

(7) Memory (M)
'(8) Cognitive Abilities (CA)
(9) Receptive_Language (RL)

erstood as two broad categories in
- - which the symptoms of problem are manifested.

‘However, though the areas havye been classified separately, not all can be put
’%iﬁt”oﬁ discrete groups, for some amount of overlapping is inevitable. The flow
| -f'l'm'the perceptual areas to the cognitive areas is a smooth one for as in the
ords of Marianne Frostig (1964) "the Percepts born of Perception are ihe
Iding blocks for the thought". Perception makes‘the process of thinking
fer by providing the concrete first-hand experience and symbols that
litate thought. In the DTLD, we therefore, move frorn a perceptual tn a
tive domain incorporating thinking, memory, rncentwe and expresi;vz
age later to give us an insight into the subject's overall cognitiv

d to provide a sound basis for a structured and an effectixie
ogram e. The DTLD can be administered individually as well as in

’e‘;i'nm the DTLD is the profile showing the suble.‘it's ab;lfitg:
litie gAn attempt here is made to get a cumulative picture



subject's 248 -

e babilltles and disabilities, so that he is not subjected to a series of

Ve € qualified as a LD, but just one effective diagnostic tool would
cetora child's placement in the class for the LD ina school programme.

Dl;gnosis would be based on the analysis of the subject's test performance,
Which would become the basis for effective remediation.

TEST DESCRIPTION

Subtest I: Eye-Hand Co-ordination (EHC)

Measures the ability to co-ordinate vision with the movements of the hands
for effective use. This subtest assesses the graphic motor sequencing ability
and the quality of the movement, i.e. smooth, controlled and continuous, so

imperative for writing. Subjects having hand-writing problems because of
dysgraphia will score low on this subtest.

Subtest II: Figure Ground Perception (FG)

Also called Selective Attention. It is the ability to attend only to that stimulus
which require one's attention at a given period and ignore the other stimuli

present in order to encode the perceptual experience meaningfully. It

measures the subject's ability to select, control and direct attentional
processes leading to clear perception.

Figure Constancy (FC)
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€S the abili :

phlectin Spacaeblihtv to'percj.ewe the relationship between the observer and the

RN obs'e :,'- of it being above, below, behind, in front of, next to etc. to

e i cee ng. Tl.lis grows out of the individual's inherent ability to
order in space. It is also necessary that he comprehends

words designati
nating position i
onin s .
comprehension. pace when he reads or hears I, for adequate

iubtest V: Spatial Relation (SR)

e S >

% ss:aslftgi :1::111::1 to. see a relationship between two or more objects in relation
i ;tlon to each other. I-t is an outgrowth of position-in-Space. A
e atu equate SR for m‘atchmg blocks, copying patterns, completing
e p ctures and also doing reading, writing, spelling and arithmetic,
: pre .endmg graphs, maps etc. This becomes the basis for processing
information at an abstract level later. It involves simultaneous processing in

various directions and thought flexibility.

Subtest VI: Auditory Perception (AP)
Refe;s to an ability to provide meaning to auditory stimuli.
A No. 1: This subtest represents auditory reception of non-verbal

mf&fo\r any learning and rules out a sensory impairment.

rmatio
, No. 2: Tests the auditory sequencing, an outgrowth of auditory-

oding ability, @ pre-requisite for any
lling, and writing, atalater stage.
nation. It tests the subject's
segmentation. Phonemic
awareness, again basic for

tion. It assesses one's enc
e—learning, reading, Sp€
0. 3: Represents auditory discrimi
 of phonemic analysis and

tion is important for phonemic
comprehension.

the subject's phonemicC
pPossessing a repertoire of vocabulary is €

association and indirectly
ssential for

¢ task.

Ee



Subtest VII: Cognitive Abilities (CA)

Item No. 1: Represents the subject's ability to manipulate the stimuylj |
reversed order, i.e. reverse the stimulus letters and numbers, It calls fol:
acognitive retracing.

Item No. 2: Tests the subject's ability of categorization. Indirectly it alsg
measures the level of his cognitive processing, involving encoding and
memory of the input from the range of his experiential world. Prior

knowledge of the distinguishing features of each item given and the
class they belong to is required to enable the subject to perform

correctly.

Item No. 3: The ability to recognize the subtle difference within its
common category, is required for adequate task performance. From the
given 6 balloons, he has to perceive the difference in their shapes and
make groups on that basis. This measures the subject's higher level
processing abilities, i.e. see variance within the homogeneity. The
ability to abstract the similarities and recognize the differences to
categorize the experience in meaningful chunks is measured by this
item. This ability facilities concept formation which further leads to

higher level of cognitive functioning.

Item No. 4: This also represents higher level cognitive processing
abilities. The subject first has to generalize the characteristics/qualities
the .&j\(g_n pair of stimulus items has in common within the framework of
ent difference that both are not the same. Yet more processing has
ertaken to mention two common features that the given pair
S bjectis expected to trace some homogeneity within the given
e. This item assesses simultaneously the abilities of abstraction,
sation and generalization. All these require higher level
. of incoming information. Children who have processed
at these various levels would be able to organize their

ately and answer the items correctly.

YL

"'{‘lﬁatdr for almost all learning, The items nos. 1 and 2
child’s memory at a surface level and item no. 3
The subject's range of observation and

R
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knowledge ¢

e tg w?llilcl;l be measured by these items and one may also determine the

e o t.he subject is capable of some incidental learning, by
evantinformation at an appropriate time.

~ Gury.
Su : . A , -~ :'\ % 0‘
btelst IX: Receptive Language (RL) 2/ i Ve
tem % s » y -
No. 1: It aims at testing the encoding proc%ies onverb}&-'visual

itlllfen;;:). blie. sphon'taneous semantic processing to enéur\&cd',rm ension
ems ininput and processing can be diagnosed g?'this’ffem.

Item No. 2: It aims at testing the subject's verbal fluency, whereby he is
expected to make new words. Though an element of expression is inherent
here, the focus is on understanding the given instructions and performing
accordingly.

Item No. 3 and 4: It test the subject's verbal fluency which is generally
related to long term memory level, and the retrieval. It also throws light on
the subject's skill of observation, exposure, vocabulary and potential for

incidental learning.

Subtest X: Expressive Language (EL)

Item No. 1: Tests the subject’s ability to use proper syntax in language.
e type of response he gives would indicate whether his level of
guage is at a concrete descriptive level or is at a higher level where he
us..'.;,the information more abstractly, i.e. stating the function and

ather than just naming the figure.
: Aims at testing the subject's awareness of syntactical

énsl-meta-linguistic structur
Aims at testing the subje
d out the correct words in
1d use the words in corT
e subject's semantic syntacti
: :‘_'s-.e‘s the subject's perceptua
4 Jevel of language expression.

es.
ct's perceptual reception of the

his lexical structure to represent
ectly formed sentences. In other
¢ co-ordination abilities. It
] awareness, visuo-motor



\’rofﬂe:

A profile of the subject's scores in all ten areas is prepared and in

The profile indicates the strengths and weaknesses of the subject in

i as indicator
A score of three or below in an area may be considered
weakness. However,

in which area reme

terpreteq
ten aregs

of SEVQ]’Q
arelative strength of the area in terms of scores indicates

diation is required. A total score of 30 or below Mmeang

Severe learning disability. For further confirmation of diagnosis one may find
outintelligence achievement discrepancy.

10~
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SUBTESTS

; arning
" nt auditory perception will impact language letool of
e " language are closely related, for language is a A
| mance hence in Cognitive Abilities, Receptiv

| e
fall of a deficient auditory perceptual proc

QI au.
T
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DISCUSSION 09' % %\.
Subtest I: Eye-hand Co-ordination (EHC) O’( ?_\

A child having deficit in EHC would indicate some difficu lxwf(‘rhb,; con&iql of
movements, required for a smooth flow of writing. Such §%hild, may ﬂot)ﬂave
encoding deficits, consequently he may be able t 2“3% Sfd and
comprehend, and may also be good at any oral work. However the visual
motor production deficits due to problems in EHC, encountered by such
child, hamper his scholastic performance considerably often resulting in o .
consequences,

Subtest II: Figure-Ground (FG)

A child poor in FG may find his perceptual world chaotic because of his
Inability to filter out the relevant stimuli from the irrelevant. He would be
bombarded with an afray of stimuli, consequently making no sense of it—his
cognitive state is that of utter confusion. He, therefore, fails to understand the
task at hand and results in either a disorganized performance or academic
failure.

__ ‘ aving a deficiency in PS may find his perceptual world distorted. He

"fflculues doing any accurate drawing (not aesthetic). He may also
n ference between 'b' and 'd', 'g' and 'q’, "14', and '41' etc., this
S hls reading skxlls—consequently hampenng both



thus having a gef;
8pelling and doi
Perceptua| basis

ciency in ps- may experience difficul
Ng arithmetic, 1t is progressive in n
»becomes the base for operations on a

tiesin reading, wmm
ature, ang its ¢co
nabstract leve] later
Subtest V: Spatial Relations (SR)

This is an outgrowth of PS. A child having difficulty in SR will generajjy hag

Problems in doing tasks involving directionality and laterality ang in reading

Writing, spelling and arithmetic. He may have severe problems in measuring
and doing geometry.

Subtest VI: Auditory Perception (AP)

Item No. 1: Measures the ability to listen, to attend, retain and organjze
sounds and verbal stimuli. Children having problem in listening find it
difficult to communicate with people, because their input is generally

faulty. Listening is very important even for day-to-day conversation and
is the base of language learning.

Item No. 2: Measures auditory sequencing through non-verbal items,
___another base for language learning, for without it, no synthesis of sounds
The e made for words to be spoken, comprehended or written. Deficiency

ea severely hampers a child's comprehension, spellings and

: Auditory discrimination is another important segment of

earning. A child deficient in this area may perceive no
: gﬁ-:’B’étween ‘cat’ and 'mat’, thus resulting in encoding and
" 'ijqbl.ems. Children with Learning Disability are known to have

auditory discrimination. A child having a deficiency in
ciation may have a poor verbal repertoire which makes

y item tests the child's vocabulary, for within
e child has to write two words with the same

NCrete

g i




Subtest VII: Cognitive Abilities (CA)

Item No. 1 and Item No. 2: Reversing the content of a given-material
Systematically reprc:sems a higher order processing”s 'ﬁ: Qften,
backward ang forward movement of thought .f.v,require‘cﬂ!'or
COmprehending some type of content. A subject ha i?m(ffhﬁhlgni is
type of reversals would have difficulty in organized a_quing, Hgitp d

; be having difficulties with PS too, for the subject :p;-ot‘l,’g 1o

{ reverse the digits/letters in the correct sequence because ofam fhability

; L0 perceive the stimuli in their right place. Another type of a subject
having difficultics with reversal would be the one with perseverative
tendencies.

Item No. 3: This item tests the subject's level of concept formation at
the classificatory level. While some subjects may be able to define the
classes, each given word belongs to, some may not. It is sufficient if
subjects put each word into its relevant category, any mistake here
would indicate a defective concept formation, :

Item No. 4: Measures the subject's higher order thought processes, for
he is expected to discern the variation within the apparent
homogeneity. It calls for finer perception and an ability to categorize,
without which a correct answer cannot be given.

Item No. 5: Also requires higher order thought processing and a sound
 knowledge base, without which the task cannot be attempted. Here
ur ke the previous item, what is given is pair of words, apparently
nt, yet thought processes have to be inivoked to find out the two
mon features in them. The subject is expected to abstract the

r qg_allties in the apparently different stimuli.

Memory (M) .

test are hierarchically ordered from simple to complex items.
‘and 2 test memory at surface level, item no. 3 calls for
‘ ‘"ét"ention of past academic learning. Long term verbal
d through this subtest, Memory is the base for any ifnformation
without which no application of knowledge is poss1bl?. Unless
ce is integrated into the Long Term Memox‘-y (LTM), it ca\n.ni)!tl
vidual having an adequate LTM has an intact mechanis

-



' of e i
laborative encoding (i.e. rehearsal, coding, chunking, imagery et

Subtest I1x: Receptive Language (RL)

Since this subtest aims at testing the encoding processes of the subjec; 0

required to read or listen to the passage and select the right answer.’Ai lns
towards reception is maintained by not expecting the subject to do much l(,;
writing. He merely has to tick the correct answer or write just in words. Correct

receptive language would be ascertained by the subject’s correct response to i
the questions.

Subtest X: Expressive Language (EL)

Language is the base for most learning and difficulties with language severely

disturb and distort an individual's learning process, making learning an
unpleasant experience.

Item No.1: Aims at testing the subject's syntactical-semantic command,
and the level of his expression.

Item No.2: Aims at checking the subject's syntactical foundation
without which proper expression cannot be expected.

~ Item No.3: Aims at measuring the subject's fluidity of thought and
‘expression and the level of his language usage.

cademic success, a subject with a language disorder is at risk in
oblems could occur because language is used both as the ‘

rences about language knowledge, that underlies the
ests IX & X indicate if the language disorder is lexical
is), syntactical (grammar) or semantic (meaning), and the

form, content, and usage could reveal to us the nature of



STAN
/The DTli!l:RDIZATION OF THE TEST
was standardized by following the objective procedures of item-

analysi '
ysis and establishing reliability and validity. ass U
Procedure of Item Analysis: v - Aﬁf’ %
3
n selecto(ﬁmas

g)elr:e::);t::ection: The items re?resenting each of ,’tEe{ ;fmau i §
o CriticismCted. They fere glven to experts anp?. te\achers ?(')jp ;r'e%ew
g T;n. On the ba.sm of their opinions and suggestions itgms were
. The selected items were then, tried out on -a’$mBffer sample
(N=100) std. IV (8-11 yrs) subjects. As a result, some of the items Were
fnodified and some were dropped out. The number of items and sub-
items varied in different subtests.
(ii) Item try out: After the items were selected for the second draft of the
ten subtests, they were tried out on a sample of 250 poor achievers
studying in std. IV. On the basis of the second try-out the language of the
items was further modified and the order of some of the items was
changed. Thus the final draft of the test was prepared, and administered
on a sample of 1050 children.
(iii) Item validity: The validity index of each item (i.e. discriminating
power) was determined by the extent to which the givenitem discriminated
dren who differed sharply in the functions measured by the
test. Biserial coefficient of correlation was calculated between the top 27%
- and bottom  27% of the scores on each item. The bis rang~d from 0.11 to
B ~ 0.43.Items which had a very low bis r were deleted from the final test. The
~ difficulty index was calculated by averaging the percent correct in the
:f.;tld;'ipel" and lower groups. (Garrett, 1979,pg. 367). The difficulty indexranged

rom 0.10t00.95.

ifoss validation wa
e biserial coefficients of correlati

ged from 0.22 t0 0.54.

among the chil

ample of children (N=210).

s done on another parallel s
the two parallel samples

ons between

st reliability was established by re-administering the test after Zf:z
o y computing reliability coefficif:nt.f, f btest an s
reliability coefficient and reliability ind

yn in table no.1.

or each su
ex for the ten subte




The index of reliahil; 3
reliability gives the maximum correlation which the

capable of vieldinea iw ;
Yleldlng 1N 1tS present form (Garrett, 1979). It o beglven test ig

place of reliabil;
reliability coefficients (Guilford, 1987). TePorted in
TableN .
| 0.1 Reliability Co-efficients of DTLD
Type of Ne Sub-tests PRaT
reliab
ilityl1050 | , | 5 | 3|4 | 5|6 | 7] 8] 9|10 o
Test- =
Roteet 0.65|0.7110.72 | 0.67 | 0.61 [ 0.67]| 0.75| 0.77| 0.61| 0.82 | 0.80
Reliabili
iy 0.81 | 0.84]0.830.82|0.78 | 0.82| 0.87| 0.85] 0.79| 0.91 | 0.87
Validity:

Validity is defined as the degree to which a test measures what it claims to
measure but validity is inferred and not measured. As the APA Standards for
Educational and Psychological Tests (American Psychological Association,
1974) points out, question of validity reduces to the following two:

(i) What can be inferred about what is directly being measured by the test.
In this case—visual perception, auditory perception, memory, cognitive
W, receptive and expressive language
car be inferred about other related behaviour.

iﬁis}ta,se-—learning disability.

'  ty was established on the basis of the expert opinions and
e items were carefully sampled from the areas covered in the

evidence of construct validity, because the degree
ms indicates how well those items will measure the

[ S



~ trait sampled by the test. The item analysis determined the imema‘l‘
consistency of the test,

A further test of validity was done by administering the test on a.sample of 5
std. IV average and above average performers in school exapi d 50
Poor performers. A chi-square test revealed that the test 60pld differehtiate

P Y
between the groups of students with and without learning{grébm (w) )’
{ &
e % S8
” N e
Table No. 2 < Oy e’
Validity-Index and Difficulty-Index of the Test Items of DTLD
Sub Validity Index (V.1.) Test Items
Test
5 Difficulty Index (D.1.) 1 2 3 4 5
I V.L 0.18 0.18 | 0.24 0.11 -
D.I 020 | 020 | 0.23 0.21 -
1l V.I 0.15 0.31 0.30 | 0.37 -
D.I 0.14 | 0.14 | 060 | 0.75 -
I V.L 0.12 0.28 0.19 0.30 -
D.L 0.19 0.15 | 0.10 | o0.10 -
v V. 0.28 0.19. 1 037.1 037 %019
D.L 0.25 010 | 070 | 0.85 | 0.90
V.1 0.18 | 0.26 | 0.21 - -
D.L 0.20 0.18 0.16 - -
0.43 0.26 0.19 0.19 0.37
090 | 011 | 011 | 040 | 0.90
0.26 | 0.31 0.19 | 0.19 | 043
017 | 013 | 0.10 | 046 | o0.10
0.20 0.21 0.37 = =
0.15 0.16 0.80 == =
021 | 030 | 019 | 027 -
016 | 020 | 095 | 0.20 -
026 | 037 | 043 - -
0.12 0.80 0.10 - e

n a sample of 1050 children within the age range ©
’ - sided English medium schools of Mumbai.



Institutional variables, like number of students, medium of instr
€conomic status of the school, teachers qualifications were tak
consideration while selecting the sample. All the students who were id
as low achievers in a class constituted the sample.

uction,
en into
entified

Procedure of data collection: Y.

The first draft of the DTLD was prepared following the procedure of item
selection. It was administered on a smaller sample of 100 children for pilot
study. The results of the pilot study were used to modify the test and the
second draft was prepared which was administered on a different sample of
250 children. Few items in subtest I, III, VII & X were modified because of
ambiguity and low discrimination index and thus the final draft was prepared
following the procedure of item analysis. The sample of 1050 children in
group of 20 was administered the final draft. The instructions were clearly
read out and it was ensured that every subject in the group understood the
instructions. The doubts if any, were made clear to them. There was no time
limit for the test as it was not a speed and power test. The instructions were
strictly adhered to. A vigilant monitoring was done because of group testing.

After the gap of 20 days, the test was re-administered on the same sample to
‘est h test-retest reliability of each subtest and the total test. The reliability
-and reliability index for the ten subtests and the total are shown in

——

ns for Subtest No. VI-Auditory Perception (AP)
; Item 1
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imes) S
3. Make the sounds in the following sequence (each sound 4 times).

|

1) Tapping the table with your palm ’/OEEE(\
o
ii) Clap v,/ ‘;\‘
b 1ii) Tapping the table with a pencil g' (( jataladsd (¥) ’l ¥ /
iv) Finger snapping i '\ e
4.Record the reésponse in the booklet i 5’ -
: . oo L
Ohat 0L j
1
Item 3:

Read the given pair of words taking care that only one pair of words is read out at a

time, and get the response recorded before reading the next pair of words. Proceed till
the end. The pair of words to be read are as follows.
1. tame tame
x 2.ran ran
3. mat map
4.tub tub
5.them then
~SCORING PROCEDURE

Each item of the subtests has to be scored separately according to the instructions
given. Any doubtful response has to be given a zero. The score of each area and the
tota composite score has to be counted and entered into the respective cells given on

1e firs Me of the booklet. It is likely that the score obtained may be in fractions, it

entered into the profile as it is (the individual figures are not to be rounded
e total score).




The Scoring Pattern

Item Maximum

Correct
No. score

Answer

Scoring

Subtest I: Eye-hand Co-ordination (EHC)
1 2
. 2

for completion of the entire tas)
without touching the line,

retracing the line, or lifting the
pencilatall.

if task is completed with maximum
four errors, either retracing, or
touching the line or lifting the
pencil.

0 for more than 4 errors.

2 for joining all the numbers.

1 for joining upto 4 numbers
correctly.

0 for joining less than 4 numbers
correctly.

for drawing a line without
retracing, touching the sides or

lifting the pencil from the boy to
the house.

2 for drawing the line with
maximum 2 errors.

1 for drawing the line with three or
four errors.

0 for more than 4 errors.

3 for each stem correctly drawn.

2 for 2 Stems correctly drawn.

1 for 1 stem correctly drawn.

0 for none of the stems correctly




ftem  Maximum Correct g__i
No. score Answer '::.! Q E
Subtest II: Figure Ground Perception (FG) 3] / \‘ “
; 2 4 circles 0.5 for each qg "W

0 forall incor}{h ggpon:cfl
o) Rt

& S S triangles 2 for 5 triangles ticked.
1 for 2-4 triangles ticked.
0 for less than 2 triangles ticked.

3 4 4 girls 2 for girls correctly ticked
(0.5 for each girl).
3 houses 2 for 3 houses correctly ticked.

1 for 2 houses correctly ticked.
0 for 1 house ticked or all

incorrect.
4 2 4 leaves 0.5 for each correct leaf ticked.
W] 0 if wrong leaf is also ticked along

with other correct responses, i.e.
no mark to be given if the wrong
leaf is ticked.

Subtest III: Figure Constancy (FC)

0.5 for each ‘A’ marked.

1 score for each triangle marked.
0 for all incorrect responses.

1 score for each rectangle marked.
0 forall incorrect responses.

0.5 for each shape marked

correctly.
0 for all incorrect responses.




Scoring

Correct
ey score Answer
S}xbtest 1v: Posmon-in-space (PS)
By, 1
3 2
4 2 2,1and 5,3,4
: : 1 ‘) next to
b) in
5 1) £ %

(i) green
(i) blue
i (iii) left

1 for correct drawing of the house.
0 for incorrect drawing.

2 marks for face with 2 eyes and 2
ears.

1 mark for correct outline with
either 2 eyes or 2 ears drawn.

0 for any other.

2 marks for all correct answers.
1mark for 2-4 correct answers.
0 for less than 2 correct answers.

0.5 for each correct answer.
0 for any other answer.

0.5 for each correct pattern.
0 for all incorrect patterns.
0.5 for each correct pattern.
0 for all incorrect patterns.

1 mark for each correct answer.
0 for both incorrect answers.

1 mark for each correct answer.
0 forallincorrect answers.



I::;n Maximum Correct Scoring
) score Answer ’.’; Bay
3 ==
3 o= 3 marks for he 3 patt&ns

Subtest VI: Auditory Perception (AP)

1 1 (a) 4
(b) 7

2 2 clap

finger snapping;
tapping the table
with your palm;
tapping the table

with a pencil;

1) same
2) same

4) same
5) same
i) fur
i) hay
iii) pity

3) different

copied correct A { Jatsledsd "': | A
2 marks for an§} 2 éttems aﬁi

o

correctly. N Oyep *
1 mark for any 1 pattern copied

correctly.
0 for incorrect patterns.

1 mark for both correct answers.
0.5 marks any one correct answer.
0 for both incorrect answers.

0.5 for each correct answer.
0 forall incorrect answers.

3 marks for 5 correct answers.

2 marks for 4 correct answers.

0 mark for 2 or less correct

answers.

0.5 for each correctanswer.
o forall incorrect answers.




Item Maximum Correct

Scoring
No. score Answer
Sa
1 0.5 for each correct answer.
0 for both incorrect answers.
b 1 0.5 for each correct answer.

0 for all incorrect answers.

iz \”S‘ubtest VII: Cognitive Abilities (CA)

1 1 moor 0.5 for each correct answer.
marc 0 for both incorrect answer.
2 1 0826 0.5 for each correct answer.
3107 0 for both incorrect answers.
3 2 (i) dog 2 marks for correct grouping of all
cat names.
goat
(ii) rose 1 mark for atleast 1 correct group,
jasmine i.e. dog and goat rose, jasmine or
ohis any other.
0 for incorrect grouping.

No. of groups 3 1 mark for correctanswer.
0 marks for any other.

0.5 for every correct answer.
0 for allincorrect answers.

~a measure tape; 1 mark for every correct answer.
a ruler; 0 for allincorrect answers.

- “'," 2

- 2 marks for two and more correct
answers.

1 mark for one correct answer.
0 for all incorrect answers.
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~ INSTRUCTIONS

e 1. Read each question carefully and do as directed.

2. Do not turn the pages unless asked to.

3. Finish all the items on a page and wait for further instructions.

4. Try to answer all the questions. If you are unable to answer any
question, proceed to the next.
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Sub - Test III 5

Underline all the ‘A’ you see in the box.

3. Underline the figures that have at least one rectangle.







. Draw the Pattern in column

‘o II. Invert the design shown in :
B’ as drawn in column ‘A’

column ‘A’ in column 'B’,

Example: Example:
3 &x
AllR e
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A B A :
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Sub - Test V

Stool Table Chair

1 See the above arrangement of the table, stool and chair and fill in
the blanks.

(i) The table is to the left of the
(ii))The

is to the right of the table.
2 Look carefully at the colours and places of the balls and fill in the
blanks.

Red

| ©
®  der
©

Green

Yellow

i) The ball is above the yellow ball.

ii) The ball is below the red ball.

‘_b'l'ue ball is to the of the green ball.
o of the blue ball.

ball is at the top of all the balls.




Sub - Test VI

1 Li?e,ten carefully when | ¢
n.nnd. When I have finish
tick the correct number,

ag. Count the number of times I clap, in your
ed clapping, from the numbersgiven below,

a
) 1! 2| 3| 4| 5. 6. 7' 8. 9! 10'
b o2, 8, 488 2 B B LD, !
e Listen children. I |
.1 am going to make some sounds in an order. Remember

the order and tell the sequence in which the sounds were made.
1) This is the sound of a clap.
2) This is the sound of finger snapping.
3) This is the sound of tapping the table with your palm.
4) This is the sound of tapping the table with a pencil.

. 0 2. 3. 4.

3. Listen carefully to what I say. I am going to call out two words one after
the other. Tell me whether they are the same or different by putting the

ck mark in the appropriate column. -

A -
tin bin same different

Ll D 2 . WA

Different







' Sub - Test VII

1 :lvz\;gris; zl;leul:rt!e.x; .of the word givenin column ‘A’ and write the new
A B
Example: but tub
room 4
cram ‘,
2. What will these numbers be when the order of their digits is reversed 7
Example: , 19 91
6280
4 7013
35 Put the following names into the groups they belong to:

a cat; a goat; a lotus; a dog; arose; ajasmine;

below are a few balloons. Find out into how many groups you
e them. Put a tick against the right answer.

No. of groups A

T 2 3 S







Read the words given b
measure,

4 pair of scissors:

a measure-tapé; a knife; ablade; a weighing
scale;

a pencil; aruler; athermometer.

Name three play things that are round.
i)

What am I made of ?

¥
Example: Curd Mtk
Nice
ii) Bread

Mirror




~ Sub - Test IX

Raju and Ramu were friends. Ramu liked football and Raju liked cricket,
Every evening they did their homework together. One day Raju fell
down from the bus and broke his foot. He could not go to school for
many days. Ramu would go to Raju’s house every evening and teach
him. Ramu would do his homework at Raju’s house. After many days
Raju went to school. The teacher was very happy to see that Raju had
not missed lessons because of Ramu’s help. She told the whole class
that everybody must be friends like Raju and Ramu.

: Answer the following:
i) Ramu liked (football, hide and seek, cricket).

ii) Ramu went to Raju’s house every morning. (True/False)
iii) Put a tick (v ) mark on the correct answer
Raju broke his foot because
a) he was running fast.
b) he fell from a bus.

c) he was pushed.

The teacher was happy because
‘wiRaju had not missed much of his lessons.

) Ram' u did his homework at Raju’s house-
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~ 'Sub - Test X

Write a sentence, using the name of each of the picture given, in the
l' space provided.
/ —
2) q\vf A)
b) B)

0) /;‘@ % 0

d’ ﬁ’(@b/ D

& D° as dlrected

o

Ew'-"'i““’ boy.— stood first in the

é is Vel‘Y sharp. (Rewrite the sentence using the plural from.)

1 E
a letter to Rita yesterday. (use the correct for

I | ' tion
tamt;rrow, Geeta (Rewrite the sentence ina ques
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